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Abstract

Political aspects of governance and decision matiitigin education systems and institutions,
and political activities related to education inngeal are present in all education systems
worldwide. As an academic discipline the study olitees in education has two main roots. The
first root is based on theories from political swe while the second root is in organizational
theory. Political science attempts to explain hoeiaties and social organizations use power to
establish regulations and allocate resources. @rgi@onal theory uses scientific theories of
management to develop deeper understandings ragartie function of organizations.
Researchers have drawn a distinction between tp@stpf politics in education in general. The
term micro-politics refers to the use of formal anbrmal power by individuals and groups to
achieve their goals in organizations. Cooperativel aonflictive processes are integral
components of micro-politics. Macro-politics reféoshow power is used and decision making is
conducted at district, state, and federal levelactd-politics is generally considered to exist
outside of education systems, but researchers mategel that micro- and macro-politics exist at
any level of education systems worldwide dependmgircumstance.

This paper argues that political education is vamycial if democracy is to mature in African
countries and contribute towards achieving demgcracd credible free and fair electoral
process that would change African politics dransdlyc To achieve this important aim, the
author believes that all categories of teachersllatevels of African institutions should be
provided with both fundamental and advanced paliteducation during their studies in higher
institutions of learning to be able to propagate iiceties of political education to advance and
make democracy successfully implemented in Africaumntries.
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I ntroduction

The challenges facing African education systemsjrthinderlying links with politics and
possible ways to address them, need attentionldiigther institutions of learning. For this
reason, politics should be compulsorily taughtnistitutions of higher learning, especially those
engaged in the training of teachers. It should laelencompulsory in all institutions of higher
learning to remove political ignorance among AfnisaPolitics and education policy influence
each other through a continuous process which h#sdfthe education sector in Africa,
particularly in the last few decades because ofprowision of systematic political education to
students in higher institutions of learning. Undi@nsling the role of politics in African national
education systems is something whose significaasédben left to ferment among institutions of
higher learning. It is high time this is changed.

Politics takes actual visible form and plays majes in educational systems worldwide and in
Africa in particular. Through policy formulationsducation systems in Africa are the work of
governments, approved and supervised by them. Moakf educational system can escape from
the political community in which it operates ancklse to serve. The education system must
reflect what the political community wants it to.dthe system can set formally to change the
community only if the community includes changetlois kind among its aims of education
provision. African educational systems contain sayeem of true political education and is
therefore likely to influence its provision eithexpected or unexpected and whether welcome by
its sponsors or otherwise. To this end, it canrmicated that in Africa politics impacts on
education systems. What good has emanated fromugy@osed symbiotic relationship between
education and politics need critical appraisaliftrospection, circumspection and retrospection.
What harm has politics unleashed on African edooats another issue that needs critical
appraisal. This should include steps that neecettaken to straighten and strengthen the major
bridges along the political highways so that thisramooth transition from student politics to
mainstream politics.

In the new millennium, African governments canrezVe political education to chance because
such action will be detrimental to the successtulisal of generations to come in terms of
political education and maturity for the enhancenaérdemocracy. For this reason, there should
be protracted effort to provide viable politicaluedtion in African institutions of higher learning
especially, our teachers colleges and facultiesdafcation of universities to be able to build
stronger bridges across the major rivers crossiagblitical highways of African countries.
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Higher Institutions: Where Political Education Can Be Planted and Nurtured

Higher institutions worldwide are known to be whapelitical ideologies are formed and
implanted in the minds of student prior to theiadpation. They also serve as instruments of
motivating students to get involved in active po#iteven before their graduation. Tertiary
education, in particular, is fundamental to thestarction of knowledge and knowledge itself has
become a vital factor for political education. Stats worldwide should be taught to be politically
educated, active and have in no small measureeméked policies within their universities and in
their nations as a whole. The role of teacherghis instance, is more paramount and for this
reason, teachers of all categories should be gallii skilful and knowledgeable. Institutions of
higher learning should produce political activiaiso should, on completion of their studies enter
the political landscape and operate professiondlhese activists must have developed their
political ideologies and activism while in the imstions of higher learning. The major objective
of this book is to determine whether in reality Heg institutions of learning play a role in
political education of students and provide dir@ctfor sustainable political education provision
for now and in the future.

A number of factors, such as, curriculum, mediaerpmfluence and lecturers (educat
influence will be used to determine the agents dlitipal socialization of students in higl
institutions of learning. Furthermore, this booHl\kighlighted the agents who have the gree
impact on students’ political education within heghinstitutions of learning. Students mus
politically influenced while in higher institutionsf learning. The curriculum is the majogean
for political education through students union decturers. Teachenworldwide are the maj
instruments who can be used for positive sociahghan terms of democratic political ideolc
and for this reason their professional educatia@ukhconsist of substantial political education.

Urgent Need for African Higher Institutionsto Embark on Political Education

There is urgent need in Africa to embark on pdditieducation in institutions of learningfrom
primary through secondary to tertiary - that wouoddorientate all citizens towards a posi
political outing where they could make positive tdyution to the development of democracy.
appreciate the fact that elections should be caedumorrectly, the entire public would expect
results of all elections to be correct and not etyg If conscientious political education is
provided, it wouldbe comparable with the poisoning of our minds #lattions are going to
rigged, and some of the electorate will believet tieir votes would not count. We neec
provide citizens enlightened political education e able to do things politically welAs
elaborated in figure 1, political education hingas five processes, namely politics, pol
programme, process and product. A brief explanatioout this figure is requitldo provide th
connection in the discussion.
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POLITRCS POLRCY

FROCLCT FROGRAMME

Figure 1: Professor Pai Obanya's diagram showiacitttular relationship between the 5 Ps, including
politics and policy. [Source: Consortium for Resdaon Educational Access, Transitions and Equity
(CREATE)]

Palitics: Higher institutions of learning are known to be weheolitical ideologies are formed
and developed. They also serve as instruments ¢ifvatiog students to engage and involve
themselves in the main stream political game. &grteducation institutions in particular are
fundamental to the construction of knowledge antisskkhich become a vital factor for political
education. In some countries worldwide, studengs litically active and have, in no small
measure, influenced in the formulationpaflicies within their universities and in the natias a
whole. Higher institutions of learning have prodiica lot of activists who are presently
influencing the political landscape in their regpazcountries. These activists have been known
to have developed their political ideologies antivéam while in their institutions of learning.

Nation building that may lead to self-reliance iglaunting task and effective positive political
education plays a major role in instigating citigéao engage in main stream politics. Very often,
many people think that nation building is the respbility of the politicians of a country. This is
ignorance in its extreme which needs to be eraglicdirough protracted political education. In
reality, nation building is the collective respdsibiy of all the people who reside in a country
and not a clique of political heavyweights. To emd® citizen participation in national,
provincial and local government politics in Africaquires protracted political education
provision to make all citizens aware of the sigmafice of participation in nation building
through their involvement in the main stream pcéitigame.
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Generally, ignorance of all kinds is the outcomehef limitations of our intellect or the obscurity
of ignorance itself. Several types of ignorance baralluded to. Two of them, which relate to
citizen participation in international, nationalropincial and local governance which are
politically significant, are invincible ignorancea evincible ignorance. Ignorance is said to be
invincible when people are unable to rid themsebfdas Ignorance is said to be vincible if it can
be dispelled by the use of moral diligence by wagwareness and education. The area covered
by human ignorance is a vast one and these indfpngance of the law, ignorance of the fact,
and ignorance of penalty to mention but a few.Hhis tarticle, tentative strategies for political
education of Africans to take part in all sortspolitics for the enhancement of the activities of
governments are discussed. It is important to chtce students (especially those training to
become professional teachers) to the basic comaepssues in politics and educational
management. The influence of politics should besm@red to enable students to appreciate the
fact that politics characterize the decision makipgocess in education management.
Contemporary political issues such as funding andakty of educational opportunities must be
taught to inform students of the need to keep abnedh issueglocal, provincial, national and
international) in educational managementbe able to build on this foundation as theyspar
their political career as teachers of politicalegtion management programmes.

Programme: The programmes for political education, especifdlyteacher trainees should be
systematically planned and implemented with cara¢orporate democratic political ideology
for understanding and spread of democracy in Africauntries.

Process. The process should be specific taking into accdaoal, provincial and national
political development needs first before the intrcttbn to international political systems. Once
the basic foundation is laid, issues can be adwhtenclude international politics.

Product: This should be considered in terms of the prodactibpolitically informed students
who have been equipped with both the required bastt advanced political knowledge and
skills for getting involved in main stream politicsthe future after their graduation.

Significance of Political Education for African Youth

Political education as used in this discussionhis process in which political attitudes and
behaviours are germinatédrmed and grounded in institutions of higher I&agn(Hamad et al
(2001). However, it does not limit politics to pangpplitics such as voting and election and
campaigning. The best definition for the purposetho$ discussion is political socialization
(Entwistle, 1971). Education, if well-grounded gmvided becomes ingrained in the minds of
students. This grounding of political education dse@f knowledge and skills continue to
germinate as they develop from primary school ghér institutions of learning.
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Students in African institutions of higher learnirghould play significant role in the
transformation of the political systems of theisgective countries (Coleman 1963; Mcclintock
and Turner, 1963). Political education is a crueigént of socialization. The higher institutions
of learning exert influence on the individual aslives on the society and political system from
which the individual resides. Institutions of higHearning are the major agents of students’
political education and political activism.

This view is supported by Almond and Verba (1968)heir five nations’ study; they concluded
that among all the variableékey considerededucation is regarded as the greatest variable of
political reform in any country. Undoubtedly, mamagents of political education influence
university students. Schooling itself has been kmtavfunction as an ideological vehicle. This is
done for political socialization but the more exi@e an individual's education is, the more
likely the individual is to have more political kwéedge and information to possess. In this way
a wide range of opinions on political matters, tmage in political discussion and to have a
greater ability to influence political affairs che assured introspectively.

Several literature sources have argued that indaligolitical behaviour and thoughts are
consequences of the environment (Mezey 1975). &iriastitutions of higher learning must be
the dominant model and central instrument of pmditeducation. This is the view of sociologists
and political scientists who have continually lodkior reasons why people participate in
politics. Therefore, one can conclude that univgrsiudents’ socialization involves all kinds of
learning which they are exposed to while in theitagons.

By any criterion, political education should be arfehe most successful provisions in African
educational institutions of the modern era. Theitusons should formulate strategic plans to
guide in the development of political educationstidents. Boisot (1995: 36) has shown that
“...strategic intention describes a process of copitp turbulence through a direct, intuitive
understanding of what is occurring in an efforigtade the work of an institution. A turbulent
environment cannot be tamed by rational analysiseako that conventional strategic planning is
deemed to be of little use. Yet it does not follthat an institution’s response must be left to a
random distribution of lone individuals acting opjmistically and often in isolation. Strategic
intention relies on an intuitively formed pattenngestalt— some would call it a visioAto give

it unity and coherence”.

If one agrees with Milbrath (1971) that the susgsgle predictor of political involvement is the
number of years of formal educatjamne can safely arrive at the conclusion that tisétutions

of higher learning certainly widens the scope afdehts’ acquaintance and motivates their
political knowledge and involvement. All institutis of higher learning worldwide are integrally
linked to other parts of the education system ngnpelmary and secondary.

206

The Journal of Pan African Studjesl.6, no.6, December 2013



As a result of this linkage the character of stuslélows from one level of the system to another
depending on the extent of education providedogpectively, all institutions of higher learning

are key arenas for ideological knowledge plannidgsigning and production for advanced
political socialization. Institutions of higher kéng can therefore be conceptualised as
straddling all domains in the social spectrum -stibmencies and set of interests. Education,
because it is capable of developing scarce skilisraising levels of individual’'s consciousness,
holds out particular promise for countries in nelatto their needs to control society and the
economy as a whole. At the same time, educatiomrs@sthreat to prevailing relations of

authority, since education is also capable of datmg independent thoughts which, in many
instances, challenge the status quo.

By their training, students in higher institutiohave access to information and ideas and can
logically and systematically articulate rightly @mongly, the various policies and measure
rhetoric against reality (Olugbade, 1990).

Students’ political values change, especially wita length of stay in the institutions of higher
learning (Jacobsen, 2001). This author has fouatdiudents’ political development and values
change in the beginning of their study and afteess years of study develop their own political
perspectives which may influence their politicaleatation. This is a hint that students tend to
become more politically alike as they live togethtiaus indicating that higher education has a
slight homogenising effect on political values.

Literature has supported the fact that the fanslthe primary agent of socialization (Boaduo et
al 2011). The family has been known to play a inl¢he formation of attitudes and values of
their children. For a child, it is easy for the i§nto be the agent of political education through
indoctrination. The family also provides an envirent which is conducive to the acquisition of
certain knowledge, values and attitudes which amansonly held by that family (Rush and
Althoff, 1971). Evidences from literature sourcew@ also supported the fact that in addition to
formal education processes, students are very mmilclenced by on-campus peer and friends
group (Almond and Verba, 1963; Hamad et al., 200hjs is to say that affiliations to public
interest and advocacy groups by students in higisitutions of learning have been found to
have a great impact on their political socializati€losely connected with the peer group, is
political education through campus societies, clabhd most importantly, students affiliation
with the civil society and advocacy groups outditkee campus. For instance, observations have
shown that students always have strong affiliatiath advocacy groups such as the Black
Consciousness in South Africa during their libenatstruggle. And they have shared the centre
stage of struggles with these advocacy groupstam&outh African labour congresses. This is in
line with the findings of Hamad et al. (2004), @hddirdiaradjo (1998) who found that political
socialization can step from affiliation with publinterest and advocacy groups which have
fought for the public interest.
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Political agents outside institutions of higherrieag often influence political thinking and
allegiance of students. For instance, outside #mepcises students often form a large part of the
constituency of many political parties. This is &#ese political parties often target the students’
social stratum for political socialization actie$, woo and involve them in their campaigns.
This occurs either directly through involvement twparty political institutions or indirectly
through social or interest groups established lby@mnected to a political party (Hamad et al.
2001). As a result governments in general, havde@ro use students and their unions as
progressive support enclaves in pursuit of botftiregcy and popular appeal.

Most political parties and their leaders striveesbablish student wings to capture the progressive
sentiments which are usually quite vocal in varimegters. Students should have their own local
news carriers in the form of what is referred toasnpus journalism’. Students often place a
great reliance on the campus media as channelsfmiation. The mass media is important
because according to Rush and Althoff (1971) ndly are more people involved in the
communication system but they are reached by thne sdhannels and so the information likely
to reach them will be more uniform. For instanaxaading to Hamad et al. (2001) students and
the mass media have been instrumental in bringbgutapolitical reforms in countries like
Indonesia in 1990 and recently in Tunisia and Egypt

Political education, as advocated in this book ddxd shaped by what is transmitted through the
official curriculum. This may be true especiallypnmary and secondary schools where civics
or government is taught as a subject. There is hiewa dearth of literature to support the fact
that the curriculum can be a source of politicaleadion for all students in higher institutions of
learning. However, observations have shown thatigall education in the university is largely
defined by hidden curriculum, values and attitudesliefs that are informally transmitted
through the everyday practice of teachers. Thisne pertinent reason why teacher trainees
should be provided with in-depth political educatauring their training in institutions of higher
learning to be able to articulate their politicarficipation in main stream politics.

It is evidently clear that education plays a prasninrole in political education and socialization
of students in higher institutions of learning. Aoting to Almond and Verba (1963) education
determines political attitude and that the moreeesive an individual political education is
structured the more likely the individual is aldebecome aware of the impact of government, to
follow politics, to have more political informaticend to engage in political discussion with a
wider range of people. If a person has receivedhdridevel of education (college degree or
higher) then that person will most likely to be m@ware of political and social issues and will
also realise the importance of political participatand feel compelled to become involved
(Thomas, 1995).
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Generally, students’ political orientation educatichanges as soon as they receive in-depth
political education because institutions of higHearning are training grounds for cross
fertilization of ideas and knowledge developmenerehy the three domains of education such
as cognitive, psychomotor and affective are dewdoertainly, institutions of higher learning
autonomy have given students opportunity to devéhgir political potentials and offer them
better opportunities for main stream political epg@aent.

The Curriculum and the Shaping of the African Political World

The school curriculum is important in shaping shideunderstanding of the political world. In a
country with a strong ideology, textbooks are usedndoctrinate students; they are often
selective and contain biases. However, in the tuigins of higher learning, especially in
democratic countries, it is difficult to control at) and how teachers interpret textbooks to
inform students about their political orientatio@ampus socialization provides political
knowledge to students but is also often very muéluénced by on-campus peer and friendship
groups. It can be confirmed that political edudatmould be shaped by what is transmitted
through the official curriculum. The curriculum thtes the knowledge system of each student. It
can also widen the cognitive experiences of stidebiiosely connected with the curriculum is
the role of lecturers and their interpretationka# turriculum. In other words, political education
can be largely defined by hidden curriculum, valwesitudes, and beliefs that are informally
transmitted through the everyday practice of tlghéir institutions lecturers.

There is evidence that classroom teachers oftemumocurriculum by hijacking it to promote
their ideologies since most teachers who are paliti orientated have their own view of the
political ideology that they support.

In countries where teachers are political orientatieey are noted to be highly political and have
been known to constantly interact with studentsnelaring lectures. It is possible that no major
course or courses in the institutions of highenries can escape the plight of political
interference. Another identified agent of politieducation of students is the Students Union.
The students union is saddled with the responsitoh managing the affairs of students. Unions
exist to represent the interests of students. &tsdanionism arises out of the recognition that
students should be given some protection and pteddrom being exploited unduly either by
government or by the institution. It also sets tmtimprove the ability of its members to
influence decisions, share in decision making amh&nge views and ideas with the institution’s
management.
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A student union government is like a typical goveemt as it has the Senate and also observes
legislative procedures. The student union is alwgsfirst platform where students practice
political roles. For instance, in South Africa stats’ unions like SASCO and its affiliated
unions are highly politicised bodies and often seas a training ground for indoctrination,
activism and for aspiring politicians. Steve Bik® one of such union leaders who rose to
prominence in the 1970s when he proposed the Blacisciousness political ideology.

In line with the Oklahoma Students’ Civic Engaget@aclaration of 2003, this study calls for a
profound civic commitment and a call for institutg of higher education to do a better job
educating students for democracy. Thus, there lisfoa students in institutions of higher
learning to be educated in the area of politics palicy. Can African institutions of higher
learning not do the same thing? Perhaps, coulsegilics and government could be introduced
with the general studies being taught. This willphstudents to have a direct knowledge of
politics rather than pick from the hidden curriculand the dictates of the small group of people
who constitute the executives of the students unimrtonclusion, there is a strong indication
that higher institutions of learning environmenbobydes a separate and different learning
environment from earlier education and that diffiér@agents exert influence on students
significantly. This book, therefore, posits thaticieducation should be intensified in institutions
of higher learning especially in the faculties dueation where teacher trainees are trained to
become future political leaders.

Conclusion

Africa has face myriads of political upheavals sitige colonialists packed out of their colonies.
However, what they left is political confusion basa African countries have not come out with
political system which can be used to solve Afripaoblems. What is advocated in this paper is
that Africa should start to grow politics throudh institutions of higher learning and make this
subject compulsory so that generations to comehailpolitically educated, matured and capable
of taking the political platform and govern Africacountries successfully and curtail the
numerous upheavals that have engulfed Africa dimedatter part of the J0century. This is our
time to make African politics work through the pigien of political education for the youth of
African.
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